
Family Engagement Course: Year 3 
In 2015, Nevada legislators approved NRS 392.457, which outlined a family engagement 

policy for the state of Nevada which included six standards for Parental Involvement and Family 
Engagement (PIFE, Nevada State Board of Education, NSBE, 2015). These standards mirrored 
the National PTA (n.d.) standards. These six standards include 1) welcoming all families, 2) 
communicating effectively, 3) supporting students’ well-being and academic success, 4) 
speaking up for every child, 5) sharing power, and 6) collaborating with community (NSBE, 
2015). In addition, legislators approved changes to teacher licensure, which required all new 
applicants for licensure to complete an approved, three-credit family engagement course in 
order to receive a standard license (Nevada Revised Statutes 391.019, 2015 & NAC 391.030, 
2015). The Nevada Department of Education (NDE) Office for PIFE was granted authority to 
approve and monitor course providers’ fidelity to the requirements outlined in the legislation 
(n.d.). 

 
Therefore, the Northeastern Nevada Regional Professional Development Program 

(NNRPDP) Family Engagement course was designed to address two primary goals: First, to meet 
the legislative requirements mandated in 2015 for educational licensure; and second, to 
increase family participation in student learning in order to positively impact student growth 
and achievement (Spielberg, 2011; Flamboyan Foundation, n.d.; United States Department of 
Education, n.d.; Mapp & Kuttner, 2013; NDE Office for PIFE, n.d.; Weiss et al., 2018; Wood & 
Bauman, 2017). These primary goals were addressed through effective professional learning 
and development (Darling-Hammond et al., 2017; Guskey, 2002; Learning Forward, 2011; NDE, 
2017; Murray, 2014) for educational professionals in the region. 

 
This approved 3-credit course is required for all teachers and other educational 

professionals (school nurses, counselors, psychologists, literacy strategists) applying for a 
standard educational license in Nevada after July 1, 2015 and may be taken as a means of 
professional learning, licensure renewal, or removal of a provision on a teaching license.  

 
The Nevada Regional Professional Development Program (RPDP), which includes the 

Northwest, Southern, and Northeastern groups, was approved to provide the course as of 
January 1, 2019. Any licensed educational personnel within Nevada are able to register for and 
complete the course. NNRPDP partners with the University of Nevada, Las Vegas (UNLV) to 
facilitate the course, and provide an opportunity for course participants to earn 3-graduate 
level credits. This report details year three of implementation of the course. 

 
Initial Data and Planning 

 
 Effective family engagement has been linked to increased student achievement (Wood 
& Bauman, 2017), school improvement (Wood & Bauman, 2017), and has been proven to be 
one of the “most powerful predictors of children’s development, educational attainment, and 
success in school and life” (Weiss et al., 2018, p. 1). Surprisingly, national, and global research 
revealed that many teacher preparation programs did not include any focused learning or 



training in family engagement prior to the completion of the college/university preparatory 
program (Spielberg, 2011; Mapp & Kuttner, 2013). Training in family engagement was not 
required for educational professionals licensed in the state of Nevada until 2015 (NDE, n.d.). 
Thus, many educational professionals lacked the necessary knowledge, skills and training to 
effectively implement best practices identified by researchers (Spielberg, 2011, Mapp & 
Kuttner, 2013). 
 
Figure 1 NNRPDP Family Engagement Course: Year 3-Logic Model 

 

 
Roles and Actions 
 

NNRPDP offered three sessions of the family engagement course for the region; fall of 
2021, winter of 2021, and spring of 2022. The winter session was added based on the number 
of teachers requiring the provision removal. The Family Engagement course was facilitated 
online over nine weeks, including online interactive sessions that allow course participants to 
engage in discussion with the course facilitator and other participants. The course instructor 
has 36 years teaching experience between K-16 contexts, and has a PhD in Leadership, Policy, 
and Change in Education. Family engagement, in theory and practice, has been an integral 



component of the instructor's professional work and current role as a regional coordinator for 
the NNRPDP. 

To accomplish the goal of this project, the course content included three primary 
components: 1) a series of online family engagement training modules developed 
collaboratively by the RPDP regional groups, 2) a course text, Powerful Partnerships (Mapp et 
al., 2017), and 3) research-based articles and texts featuring recommended best practices for 
effective and meaningful family engagement across educational contexts. 

 
Course participants completed a variety of learning tasks throughout the nine weeks in 

order to make connections between their learning and their educational context. These tasks 
included synthesizing research, analyzing current practices using self-assessment tools, critical 
self-reflection, discourse with other participants, and locating and organizing evidenced-based 
practices to be integrated into the current educational context. Course participants also 
completed a Family Engagement Inquiry Project (Appendix H) where learning is applied, 
evaluated, and used to determine next steps for changes in instructional and professional 
practice. 

 
Method 

 
Learning Design 
 

Effective professional learning is that which “results in changes to teacher knowledge 
and practices, and improvements in student learning outcomes” (Darling-Hammond et al., 
2017). The course was designed with that in mind. The final course project incorporates action 
research, which leads to the “empowerment of teachers, collaboration through participation, 
acquisition of knowledge, and improvement in instructional practices” (Murray, 2014), which, 
ultimately, could increase student outcomes. Amels, Kruger, Suhre, and van Veen (2020) found 
that “inquiry-based working strongly appears to predict teachers’ capacity to change'' (p. 371). 
Even though it’s clear that inquiry can lead to changes in instructional practice for teachers, 
adapting and incorporating change can remain difficult (Butler & Schnellert, 2012). 

 
The Family Engagement Course: Year 3 Professional Learning Plan (Appendix S) 

describes the course learning outcomes and evidence of participant learning, strategic design 
and structure of the course learning opportunities. The learning plan also addresses the roles 
and responsibilities of stakeholders in the learning and aligns with Nevada’s Standards for 
Professional Learning as shown in Appendix J. 
 
Participants and Procedure 
 

The Family Engagement Course: Year 3 was offered to all educational professionals in 
the NNRPDP region and across the state during the fall of 2021, winter of 2021, and the spring 
of 2022. A course flyer broadcasting the information was distributed to the region via email 
approximately four weeks prior to the start date of each session. Participants could register to 
complete the course for three graduate-level credits in partnership with UNLV, or, for a 45-hour 



Certificate of Professional Learning (COPL) from NNRPDP. Participants choosing to complete the 
course for graduate-level credit submitted the initial registration form online as well as an 
additional registration process through UNLV; those choosing to complete the course for a 
COPL from NNRPDP completed only the initial online registration step. Participants earning 
credit through UNLV paid $165.00 while those earning a COPL did not have to pay a fee. The 
course text, Powerful Partnerships (Mapp et al., 2017), was purchased by each participant at a 
cost of approximately $25.00. 

 
One hundred three participants altogether enrolled in the fall, winter, and spring 

courses. In the fall, eight participants withdrew and one failed the course. Nearly all of the 
participants who withdrew from the course attributed their decision to aspects of the constant 
stress and uncertainty resulting from COVID-19. In the winter session, 39 enrolled and of those 
two withdrew, three received incompletes and one failed the course. In the spring session, 30 
enrolled and of those two withdrew, there were no incomplete or failures. In total, 85 
participants successfully completed the course earning the graduate-level credits. Of the 85 
participants enrolled, all 85 completed the course in order to remove the PIFE provision on 
their educational license. Course participants came from a variety of educational backgrounds 
beyond elementary, middle, and secondary educators. Professional roles of participants 
included specialists (Music/ Art/Shop/ etc.), speech therapists, special education instructors, 
school nurses, and school psychologists. 

 
The Family Engagement Course: Year 3 was facilitated using CANVAS learning 

management system, Google documents, and interactive video conferencing. The nine-week 
course included both asynchronous learning tasks and synchronous interactive discussions. The 
Nevada Parental Involvement and Family Engagement Training Modules (RPDP, n.d.) was a 
primary component for accessing evidence-based research and best practices for effective 
family engagement. 

 
Measurement 
 

The overarching goals of the family engagement course were to increase participants' 
knowledge of effective, research-based family engagement, and to increase family engagement 
through implementation of research-based strategies through effective professional learning. 

 
These goals were measured through evidence collected using basic descriptive statistical 

analysis of pre- and post- questionnaire responses and the NNRPDP evaluation form. Goals 
were also measured using qualitative textual analysis of final discussion responses, open-ended 
textual responses within the questionnaire and evaluation form, and Family Engagement 
Inquiry Project document. A basic, paired t-test was utilized to determine if there was a 
statistically significant difference between the means of two groups of data, in this case, 
between participants’ responses on the pre- and post-questionnaire. 

 
Evidence for increased participant knowledge was measured through a pre- and post- 

knowledge questionnaire developed within the RPDP using Likert-scale response options 



(Appendix G) alongside textual analysis of the course learning tasks in relation to the participant 
learning outcomes (Family Engagement Course Professional Learning Plan, FE PLP, 2021, 
Appendix S). The pre- and post- questionnaire was developed for use collaboratively amongst 
the RPDP groups and provides evidence of participants’ perceptions of their growth, learning, 
and application of their learning. 

 
Evidence for implementation of effective family engagement strategies was gathered 

through analysis of the Family Engagement Inquiry Project. The project has three components: 
1) integration of evidenced-based change in practice in their unique context, 2) collection of 
data and evidence to evaluate the effectiveness and impact of the change in practice, and 3) 
analyzation of data and evidence in order to determine changes in practice to implement in the 
future (Darling-Hammond et al., 2017; Guskey, 2002; Murray, 2014). Finally, evidence for 
participant satisfaction along with perception of the course impact on student learning were 
measured through the end-of-course evaluation form and final discussion responses (Guskey, 
2002). 

 
Table 32 outlines the five levels of professional development evaluation alongside 

corresponding measurement tools, in conjunction with a brief description of how the evidence 
will be used in relation to evaluation of the effectiveness of the Family Engagement Course. 

 
Table 1 Five levels of Professional Development Evaluation (Guskey, 2002) 

Evaluation Level Questions 
Addressed 

How Will 
Information be 

Gathered? 

What is 
Measured or 

Assessed? 

How Will 
Information Be 

Used? 

1. Participants’ 
Reactions  

Did this training 
meet my 
expectations?  
 
Did the 
presenter’s 
expertise and 
experience 
impact the 
learning?  
 
What did I learn 
from the 
analysis process 
today?  

NNRPDP 
Evaluation Form  
 
Pre- /Post- 
Knowledge 
Questionnaire  

Participants’ 
initial 
satisfaction with 
the experience 
and perceived 
benefit 

To improve 
program design 
and delivery 

2. Participants’ 
Learning 

Did participants 
acquire the 

NNRPDP 
Evaluation Form  

Participant 
understanding of 

To improve 
program 



Evaluation Level Questions 
Addressed 

How Will 
Information be 

Gathered? 

What is 
Measured or 

Assessed? 

How Will 
Information Be 

Used? 

intended 
knowledge and 
skills? 

 
Pre- /Post- 
Knowledge 
Questionnaire  
 
Family 
Engagement 
Inquiry Project  
 
Final Discussion 
Board Responses 

data, including 
statistical terms 
and methods 
and various 
assessment 
benchmarks and 
proficiency levels 

content, format, 
and organization 

3. Organization 
Support and 
Change 

Was 
implementation 
advocated, 
facilitated, and 
supported?  
 
Was the support 
public and 
overt?  
 
Were problems 
addressed 
quickly and 
efficiently?  
 
Were sufficient 
resources made 
available?  
 
Were successes 
recognized and 
shared?  
 
What was the 
impact on the 
organization's 
climate and 

NNRPDP 
Evaluation Form 
 
Pre- /Post- 
Knowledge 
Questionnaire  
 
Family 
Engagement 
Inquiry Project  
 
Final Discussion 
Board Responses  

The 
organization’s 
advocacy, 
support, 
accommodation, 
facilitation, and 
recognition 

To document 
and improve 
organization 
support and to 
inform future 
change efforts 



Evaluation Level Questions 
Addressed 

How Will 
Information be 

Gathered? 

What is 
Measured or 

Assessed? 

How Will 
Information Be 

Used? 

procedures? 

4. Participants’ 
Use of New 
Knowledge and 
Skills 

Did participants 
effectively apply 
the new 
knowledge and 
skills? 

NNRPDP 
Evaluation Form 
 
Pre- /Post- 
Knowledge 
Questionnaire 
*participant 
confidence in 
ability to 
increase family 
engagement 
statistically 
examined and 
compared to 
year 1 
 
Family 
Engagement 
Inquiry Project  
 
Final Discussion 
Board Responses  

Teachers’ ability 
to analyze 
student data, 
create an action 
plan, act 
according to the 
action plan, 
reassess student 
learning, and 
repeat  

To document 
and improve the 
implementation 
of program 
content 

5. Student 
Learning 
Outcomes 

What was the 
impact on 
students? 
 
Did it affect 
student 
performance or 
achievement?  

NNRPDP 
Evaluation Form 
 
Pre- /Post- 
Knowledge 
Questionnaire  
 
Family 
Engagement 
Inquiry Project  
 
Final Discussion 
Board Responses   

Student growth  To focus and 
improve all 
aspects of 
program design, 
implementation, 
and follow-up 
 
To demonstrate 
the overall 
impact of 
professional 
learning 

*Italicized text is specific to this intervention 
 



Results 
 

 Similarly, to year one and two of the course, year three utilized a mixed methods 
evaluation process (quantitative and qualitative analysis) of the pre- and post- questionnaire 
responses, NNRPDP evaluation form, discussion responses, and Family Engagement Inquiry 
Projects. Statistical and textual analysis was completed by the course instructor. Results of the 
course in year one, two, and three were sorted into four thematic categories based on the 
analysis: 1) general course outcomes, 2) increased knowledge, 3) increased implementation, 
and 4) perceived impact on student learning. In year one, 20 of the 22 course participants (Year 
1, n = 20) completed the NNRPDP evaluation form (Appendix B) upon completion of the course. 
In year two, 15 of the 29 course participants (Year 2, n = 15) completed the NNRPDP evaluation 
form (Appendix B). In year three, 83 of the 85 course participants (Year 3, n = 83) completed the 
NNRPDP evaluation form (Appendix B). 
 
General Course Outcomes 
 

Seventy-one percent of participants reported that the course matched their needs 
(NNRPDP Evaluation Form, Appendix B) “to a great extent,” while 28% of participants reported 
that the course matched their needs “to some extent.” Compared to year one and two’s 
outcome of roughly 90% matching needs “to a great extent” and 10% matching needs “to some 
extent,” which indicated a decrease in the course matching participant needs in year three.  In 
both years one and year two 100% of respondents reported that the course instructor’s 
experience and expertise enhanced the quality of the course, with year three results indicating 
83%. Textual analysis of the NNRPDP Evaluation Form responses revealed that 100% of 
participants enjoyed the course, perceived it to be beneficial, and identified specific strategies 
that were already being implemented or would be implemented in the near future in their 
educational contexts compared to 80% in year one and 100% in year two.  
  



Figure 2 NNRPDP Evaluation Results of Family Engagement Course Training Match, Presenter’s 
Experience, Course Enjoyment/Benefit/Implementation Year 1 (19-20), Year 2 (20-21), and Year 
3 (21-22) 

 
 
Knowledge 
 
 Eighty percent of participants reported they could use knowledge and skills obtained in 
their educational context (NNRPDP Evaluation Results, Appendix B) “to a great extent,” 
compared to 90% in year one and 87% in year two. Nineteen percent of participants reported 
they could use knowledge and skills obtained in their educational context “to some extent,” 
compared to 10% in year one and 13% in year two. Seventy-eight percent of participants 
reported that the course added to their knowledge of the standards and skills for family 
engagement “to a great extent” while 19% of participants reported that the course added to 
their knowledge of the standards and skills for family engagement to “some extent” in 
compared to 80% “to a great extent” and 20% “to some extent” in both years one and two. 
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Figure 3 NNRPDP Evaluation Results of Family Engagement Course Knowledge/Skills and 
Standards Year 1 (19-20), Year 2 (20-21), and Year 3 (21-22) 

 

 Implementation 
 
 From year one to year three, an analysis of the NNRPDP Evaluation Form (Appendix B) 
showed a decrease in participants who acknowledged that their learning prompted them to 
change their practice “to a great extent” from 90% in year 1, 87% in year 2, to 59% in year 
three. A decrease is noted in those participants who indicated that their learning prompted 
them to change their practice “to some extent” from 80% in year 1 and 2 to 37% in year three. 
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Figure 4 NNRPDP Evaluation Results of Family Engagement Course Change in Practice Year 1 
(19-20), Year 2 (20-21), and Year 3 (21-22) 

 
 
Analysis of the pre- and post-questionnaire (Appendix G) responses showed an overall 

increase in year one from an average of 2.5 activities/outreach efforts each month to an 
average of 2.8 in the post-questionnaire. In year two, the average of 2.9 remained the same 
from pre- to post-questionnaire. In year three an increase was noted from 2.2 to 2.7 
activities/outreach efforts. 
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Figure 5 Pre- and Post-Questionnaire Number of Family Engagement Activities Each Month Year 
1 (19-20), Year 2 (20-21), and Year 3 (21-22) 

 
  

Analysis of the Family Engagement Inquiry Projects (Appendix H) demonstrated 
increased implementation of evidence-based strategies within all 85 participants’ educational 
contexts. Of the 85 participants, 30 implemented a strategy intended to address Family-School 
Partnerships Standard (FSPS) 1: Welcoming All Families.  Forty-nine implemented a strategy 
intended to address FSPS 2: Communicating Effectively. Two implemented a strategy intended 
to address FSPS 3: Supporting Student Success. Two participants implemented a strategy 
intended to address FSPS 4: Speaking up for every child.  One participant implemented a 
strategy intended to address FSPS 5: Sharing Power. One participant implemented a strategy 
intended to address FSPS 6: Collaborating with community.  All of the 85 participants 
completing the Family Engagement Inquiry Project collected evidence that showed a positive 
impact on students and family’s engagement in the learning process. 
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Figure 6 Family Engagement Inquiry Project Outcomes Positive Findings from Evidence Collected 
Year 1 (19-20), Year 2 (20-21), and Year 3 (21-22) 

 

 
Successful implementation of family engagement requires educational professionals to 

be able to execute their plan and to identify potential barriers and then remove those barriers. 
In all three years of the Family Engagement Course, analysis of the pre- and post-questionnaire 
responses revealed that participants felt more confident increasing family engagement in their 
educational context after completing the course. This finding was confirmed to be statistically 
significant (p < 0.0001) using a paired t-test to analyze participants’ increased confidence for 
increasing family engagement. Additionally, in year three, analysis of the pre- and post-
questionnaire responses revealed that participants felt more confident removing barriers to 
family engagement in their educational context after completing the course. This finding was 
confirmed to be statistically significant (p = 0.0044) using a paired t-test to analyze participants’ 
increased confidence for removing barriers to family engagement.  
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Table 2 Participants’ Increased Confidence for Increasing Family Engagement 

Year 1  Mean Standard Deviation 

Pre- 3.37 0.68 

Post- 4.47 0.68 

Note.  Using conventional criteria, this indicates statistical significance; n = 22 
*p value <0.0001  
 

Year 2 Mean Standard Deviation 

Pre- 3.96 0.86 

Post- 4.54 0.66 

Note. Using conventional criteria, this indicates statistical significance; n = 24 
*p value <0.005 
 

Year 3 Mean Standard Deviation 

Pre- 3.59 0.88 

Post- 4.25 0.67 

Note. Using conventional criteria, this indicates statistical significance; n = 61 
*p <0.005 
 
Table 3 Participant’s Increased Confidence in Removing Barriers to Family Engagement 

Year 3 Mean Standard Deviation 

Pre- 3.1 0.93 

Post- 3.49 0.74 

Note. Using conventional criteria, this indicates statistical significance; n = 61 
*p <0.005 
 
Perceived Impact on Student Learning 
 
 Analyzing student learning, student progress, or other measures of student success 
were not a specific goal measured or evaluated in relation to the Family Engagement course. 
However, analysis of several data sources uncovered participants’ perceptions of how their 
increased knowledge and implementation of family engagement will positively impact student 
learning. 



 Textual analysis of the discussion responses corroborated participants’ perceptions that 
their increased learning about and implementation of family engagement would increase 
student learning and success. These perceptions were linked to specific actions or strategies 
that would be required in order for the positive impact to be realized. These actions included 
increased support for families linked to student learning standards and benchmarks, increased 
collaboration with families linked to learning objectives and goals, and increased student 
participation and engagement when families are included in learning. 
 

Discussion 
 

 Guskey (2002) proposed five levels of critical information that must be collected and 
analyzed in order to assess the professional development’s effectiveness in achieving its 
intended purpose or goal. The goal of the Family Engagement Course was to provide safe, non-
judgmental opportunities for K – 12 teachers and other licensed professionals to receive high 
quality professional development related to family engagement to increase knowledge and 
implementation of effective and meaningful family engagement in order to positively impact 
students. Each Guskey level increases in complexity and sophistication in relation to the type of 
evidence gathered, the goal for that particular professional development participant outcome, 
and how the evidence is used to measure effectiveness of the professional development. 
 
General Course Outcomes 
 
 Level One analyzes participants’ “reactions to the professional development” (Guskey, 
2002, p. 46). To address this level, the Family Engagement course focused on participants’ 
perceived learning, perceived benefit or value, and perceived learning experience in relation to 
the instructor’s experience and expertise. In both years one and two of the course, 90% or 
more of participants reported that the course matched their needs “to a great extent.” In year 
one, 80% of participants reported that they enjoyed the course and found it to be beneficial, 
which increased to 100% in year two. Year three participants reported a decrease to 71% “to a 
great extent” and 28% “to some extent.” (NNRPDP Evaluation Form, Appendix B). These 
findings suggest that the course design and facilitation satisfied the majority of participants, but 
less so than the first two years. It’s uncertain what the cause of the decrease might be, 
although participants indicated the ongoing struggle with COVID-19 stress within their school 
environments as a significant factor. Participants overwhelmingly reported being stressed with 
the amount of homework and reading required in addition to their other teaching duties in 
what they described as “extremely stressful” school environments.  In most circumstances, 
participants were working without prep periods as substitutes were mostly unavailable, adding 
to the layers of perceived environmental stress. In year one 81% of participants completed the 
course and 79% in year two, even during the uncertainty of the COVID-19 pandemic in the fall 
of the year (completion was concluded to be those participants who completed the course with 
a passing grade and those who did not withdraw). Year three shows an increase to 83% 
completion rate. Noting the increasing stressed responses of participants, the instructor 
focused on providing specific “care of self” strategies in an effort to support the participants’ 
needs. These strategies provided in Year 3 were not evaluated per se, but they might have been 



a factor in the increased completion rate during what participants described as a tumultuous 
school year.  
 
Knowledge 
 

Evidence and analysis that measures participants’ increased knowledge and skills gained 
from professional development is the second level according to Guskey (2002). The majority of 
Family Engagement Course participants (in all three years) reported that the course increased 
their knowledge of the standards and skills for family engagement “to a great extent” in years 
one and two at 80% and year three at 78%. 

 
Participants reported the ability to use knowledge and skills obtained through the 

course in their educational contexts, and that their confidence in increasing family engagement 
grew after completing the course in each of the three years it has been offered. These findings 
were statistically significant for all three years of implementation. These findings also show that 
course participants’ overall self-efficacy increased, which is an important aspect of effective 
implementation of family engagement. According to the American Psychological Association 
(2020) “self-efficacy reflects confidence in the ability to exert control over one's own 
motivation, behavior, and social environment.” Thus, increased confidence has positive 
implications for participants’ increased implementation of family engagement. Participants in 
Year 3 also reported statistically significant confidence in removing barriers to family 
engagement. 

 
 Participants demonstrated increased knowledge of components of effective family 
engagement related to the National School-Family Partnership Standards/Nevada Standards for 
Family-School Partnerships (NDE, 2015; PTA, n.d.), research pertaining to family engagement, 
specific family engagement strategies related to the standards, the importance of honoring 
families’ cultural identities, and an expanded perspective of “who” is included within the family 
partnership and collaboration efforts. 
 
 Participants in all three years revealed positive shifts in their beliefs about families’ 
capacities for supporting their student(s), the need for two-way collaboration and 
communication, and the necessity for embedding family engagement within the learning 
process so that every stakeholder is working towards the same goal of student achievement. 
Rosenthal and Jacobson (1968) argue that beliefs determine actions, which underscores the 
importance of teachers and other educational professionals believing that families are capable, 
and an important part of the learning process if they are to take action to successfully engage 
families in the learning process. 
 
 Guskey (2002) argues that participants’ increased knowledge and skills must integrate, 
or be aligned, with organizational support and change in order for the benefits of professional 
development to be successful [Level 3]. Organizational support for change is crucial if the 
professional development is to be successfully implemented into participants’ classrooms or 



educational contexts. Resistance to change from the organization, systemically, essentially 
nullifies any positive changes initially correlated to professional development (Guskey, 2002). 
 
 While the Family Engagement course design and facilitation did not include specific 
collection of evidence related to organizational support and change, in all three years, some 
unintended evidence emerged through participants’ discussions, Family Engagement Inquiry 
Projects, and written responses in the evaluation form and questionnaires. These findings 
suggest participants were aware of this critical connection. For example, every participant 
identified steps they could take to extend their learning and implementation from their 
individual context out into the broader school context. Some participants described their 
intention to invite their colleagues to collaborate with them in family engagement efforts,  
while others explained their plan to share their new knowledge and skills with colleagues and 
administrators through presentations given during staff training days. These connections 
suggested in year one and two were continued in year three. Future Family Engagement 
courses might consider specifically assessing the systemic impact participants have on their 
context/schools. 
 
Implementation 
 
 In the fourth level of professional development evaluation, Guskey posits that 
participants must apply their learning within their educational contexts in order to provide 
participants opportunities to use their new knowledge and adapt new skills for the unique 
aspects of their setting (2002). The Family Engagement Inquiry Project (Appendix H) provided 
participants a structured learning opportunity to implement, modify, and evaluate the 
effectiveness of a specific family engagement strategy within their educational context. During 
the inquiry process, participants received feedback from peers, and coaching from the 
instructor. 
 
 Overall, participants collected evidence that suggested a positive impact on students 
and families directly related to implementation of the selected strategy. The analysis suggests 
that the Family Engagement Inquiry Project was an effective component of the course as it 
provided participants hands-on experience of implementing a new family engagement strategy 
with support and coaching thereby enhancing the possibility for a positive implementation 
experience. 
 
Perceived Impact on Student Learning 
 
 The ultimate goal of professional development is to positively impact student learning 
(Darling-Hammond et al., 2017; Guskey, 2002; Murray, 2014). Guskey states that the fifth, and 
final level of professional development evaluation measures student learning outcomes related 
to the goals of the specific professional development (2002). For the purposes of this report, 
goals were increased knowledge and implementation of family engagement. These goals were 
not evaluated in relation to student learning outcomes within each participant's educational 
context. However, participants did provide evidence of perceived, or potential, impact on 



student learning, providing valuable information for the course instructor to use for future 
course revisions and modifications. All other perceptions of impact on student learning were 
based on participants’ reflection, observations and presumption of impact based on specific 
research that linked certain actions for family engagement to increased student achievement. 
Although this anecdotal evidence does not meet Guskey’s (2002) guidelines for Level five 
evaluation, this evidence does suggest that future revisions to the course could yield significant 
evidence for the overall impact of the Family Engagement Course on student achievement. 
Future iterations of the Family Engagement Course might consider specific analysis about 
student learning outcomes. 

Conclusion 
 

Guskey (2002) suggested that “through evaluation, you can determine whether these 
[professional development] activities are achieving their purpose” (p. 46). The purpose of the 
Family Engagement Course was to increase participants’ knowledge and implementation of 
family engagement using evidence- and research-based sources and strategies. 

 
The primary findings from analysis of the evidence collected from year one, year two, 

and year three of the course suggest that the Family Engagement course succeeded in 
increasing participants’ knowledge and implementation of family engagement. These findings 
also revealed areas for improvement that could be used to guide revisions for course 
improvement. One of the areas of improvement needed is participant perception of the course 
meeting their needs, perhaps a pre/post survey could be added to draw awareness to the 
needs of participants (including and beyond provision removal). In this way NNRPDP could be 
certain to not only meet the goals of the course, but to also support participants in making sure 
their needs are being met.  
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